Background Background: It is critical that fieldwork educators demonstrate effective use of evidence for clinical decision making so that occupational therapy (OT) students learn to apply concepts from the classroom to everyday practice.
Literature Review
Evidence-based medicine (EBM) has been endorsed for more than 300 years, but the term evidence-based practice only began to appear in occupational therapy literature in the mid-to-late 1990s (Egan, Dubouloz, Von Zweck, & Vallerand, 1998; Law & Baum, 1998) . Evidence-based practice (EBP) involves the use of research evidence combined with clinical reasoning and experience to make decisions about which interventions would be the most effective for a specific client (Law & Baum, 1998) During the didactic portion of coursework, OT students need to be able to select appropriate assessment tools, apply evaluations, and develop intervention plans that are all evidence-based (ACOTE, 2012) . In relation to fieldwork, there are standards that require Level I fieldwork to provide students with opportunities to carry out professional responsibilities and experiences that enhance didactic coursework (ACOTE, 2012) It is critical that fieldwork educators demonstrate effective use of evidence for clinical decision making so that OT students learn to apply concepts from the classroom to everyday practice. OT students are expected to establish treatment plans from the results of their evaluations that integrate EBP, as well as use evidence to inform their intervention choices. Stronge and Cahill (2012) surveyed OT students in Ireland who were in the last year of their OT program (n = 111) and found that 40% of the students did not observe EBP during fieldwork.
Twenty percent of these students reported that they did not view themselves as evidence-based clinicians (Stronge & Cahill, 2012) . While there are not currently any published studies in the United States with similar methodologies, there has been research regarding the preparation of OT students for using EBP during fieldwork. Evenson (2013) found that OT students reported increased confidence in their ability to use research to analyze a case study prior to completing Level II fieldwork.
In addition, Crabtree, Justiss, and Swinehart (2012) reported that OT students completed a semesterlong course on EBP prior to Level II fieldwork.
After the completion of the fieldwork experience, the students demonstrated a decline in performance of EBP knowledge and skills when compared to scores at the end of the EBP course (Crabtree et al., 2012) . Tying together the academic and clinical settings, Stube and Jedlicka (2007) used focus groups to learn more about OT students' perceptions of EBP in the classroom and during fieldwork. The students indicated that having positive role models for using EBP was important, and that their relationship with their fieldwork educator helped them learn to apply the principles of EBP (Stube & Jedlicka, 2007) . There is a current lack of evidence available to determine if students are observing EBP clinically in the United States.
While there are differences in health care systems and educational background, if the results from Stronge and Cahill's study of Irish OT students are indicative of practice in the United States, then students may not be observing appropriate role modeling of EBP behaviors.
While Stronge and Cahill (2012) and Stube and Jedlicka (2007) examined the relationship of the student and fieldwork educator from the student's perspective, Thomas and Law (2014) examined the OT practitioner's perspective. They surveyed 1,800 Canadian occupational therapists working with children or older adults to determine supports for EBP and attitudes toward these supports. Of the 368 participants (n = 368), a large majority agreed or strongly agreed that supervising a student increased their own knowledge (80%), helped them to be more evidence-based (71%), and was an important part of clinical practice (89%) (Thomas & Law, 2014) . Graham, Robertson, and Anderson (2013) , who surveyed 1,587 New Zealand OT practitioners, also reported these positive attitudes. Greater than 80% of respondents felt that EBP was useful in everyday practice and overall OT practice, as well as improved client-centered care.
However, 67% of these OT practitioners used research evidence to support their clinical decisions less than half of the time. Reported common barriers to implementing EBP by these occupational therapists mirrored findings in other allied health professions. Barriers were focused on the process of finding appropriate evidence and implementing it, including difficulty defining a clinical question; limited searching and appraisal skills; lack of confidence, training, and familiarity with search strategies; difficulties in using databases, difficulty understanding research terminology, statistics, and critical appraisal skills; a perceived lack of evidence to support the use of specific interventions; and uncertainty if the evidence was applicable to clients and practice (Copley & Allen, 2009; Crabtree et al., 2012; Fruth et al., 2010; Graham et al., 2013; Hankemeier & Van Lunen, 2011; Stronge & Cahill, 2012 ). In addition, there are environmental barriers, such as lack of time or money to pursue EBP, large caseloads, poor organizational support, limited access to published information, and poor patient compliance (Crabtree et al., 2012; Fruth et al., 2010; Stronge & Cahill, 2012) . This combination of 
Methods

Participants
Participants were recruited from a list of 185 active fieldwork sites at a private urban university.
All of the individuals on the list were part of an organization in the same state as the university and had accepted Master of Occupational Therapy (MOT) fieldwork students from the university.
These individuals had the option to forward the email on to any co-workers or employees who were occupational therapists. All functional e-mail addresses received a description of the short course and two options for participation dates. The participants were allowed to choose the date that best worked for their schedule to allow a greater number of individuals to attend the short course. 
Data Analysis
The quantitative data obtained from the pre and posttests were analyzed using Qualtrics Only one participant had supervised more than two Level II fieldwork students from the University over the past 3 years. The majority of these participants had graduated in the last 10 years or less, and therefore, they should have received formal education on the use of EBP. However, the participants only averaged a 28.3% when their knowledge was measured during the pretest.
Pretest
Quantitative data were gathered from the AFT, the EPIC, and the demographic questions that the participants answered in the pretest. The pretest was completed using Qualtrics Research Suite, and data analysis occurred through Qualtrics and Microsoft Excel to determine average scores and comparisons between tools and testing. All of the participants agreed that they understood the concept of EBP; five reported neither agree nor disagree or disagree to understanding how to incorporate EBP into their clinical setting. While 71% were comfortable discussing EBP with Level II fieldwork students, only 50% felt comfortable demonstrating the use of EBP to students. All of the participants agreed that EBP is an important part of the OT process.
Prior to answering questions related to the knowledge and skills of EBP, the OT practitioners (n = 14) rated their confidence in using EBP on the EPIC, using a range of scores between 0-100 percent. On average, the participants had a 64.2% confidence level, with a range from 37.3-93.6%. Another participant reported that she was required to log her daily activities for the week to track productivity, leaving her no time to search for evidence. The second code was feeling encouraged to apply EBP in the workplace (3/3 respondents).
In this second code, the respondents were sub-coded by 2/3 respondents indicating use of journal clubs.
One participant wrote, "My team has discussed more ways to implement EBP and research into our Just as the participants in this study demonstrated improvements in confidence after the short course, allied health students and medical students demonstrated improvements in confidence after completing EBP workshops (Bennett, Hoffmann, & Arkins, 2011; Ilic, Tepper, & Misso, 2012) . The medical students demonstrated improvements in confidence in specific areas, including creating clinical questions, being aware of resources, and identifying gaps in their professional practice (Ilic et al., 2012) Several of the participants did not complete the posttest, nor did they actively engage in the online message boards. This may have been due to barriers to implementation of EBP noted in the literature review, including a lack of time or money to pursue EBP, large caseloads, or poor organizational support (Crabtree et al., 2012; Fruth et al., 2010; Stronge & Cahill, 2012) . The original purpose of the message boards was to allow the participants to ask questions to improve their understanding of the material and for the author to facilitate discussion related to the final steps of EBP. Due to a lack of participant use of the message boards, the author was unable to gather sufficient qualitative data related to the participants' use of clinical reasoning and experience in conjunction with searching literature to develop a plan for their clients.
Recommendations for Future Practice
Due to the lack of time that OT practitioners have to engage in EBP activities, this short course or ones similar to it could be broken into smaller 1-hour segments and provided at workplaces over lunch hours or other scheduled times. This would allow occupational therapists to be familiar with one another and likely have similar evidence needs, leading to opportunities for brainstorming sessions for how to use evidence in the workplace.
In addition, OT students receive education during their academic preparation on searching for evidence and analyzing it. The students also have access to a variety of resources through university libraries. Fieldwork educators and OT students need to collaborate to enhance the learning of both parties in effectively using the entire EBP process. This could also motivate additional practitioners to become fieldwork educators, knowing that they would have access to additional continuing education courses related to EBP and access to databases. These steps will enable fieldwork educators to model appropriate EBP behavior for students, encouraging their transfer of knowledge from the classroom to the clinic.
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